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ABSTRACT RESULTS

This research provides insight into the pedagogical narratives of refugee teachers enrolled as university students /
in a teacher education diploma program based in Kenya’s Dadaab refugee camps. Through interviews with 25
refugee teachers, we explore the challenges and contributions experienced during their teaching practicum in
Dadaab schools. The majority of teachers interviewed reported increased awareness of diverse teaching
strategies, use of collaboration with colleagues, and strengthened relationships with students.

The study’s analysis indicated the following themes: I

- —

/

l'l setllzi:n::f;:::ab < 2000 —
* Increased teaching confidence. L ben ' B o ol
- “I feel fully confident as a teacher.”
- “I gained more confidence now, I feel like I am a teacher a qualified teacher”

- “Before I used to copy my previous teachers’style of teaching, now I try

1993 . UNHCR and CARE
organized informal education

i for education.

; ; ; Vo using UNESCO/ Somali
different approaches and choose which one is effective- I make my class Mo hiigresieleaginnl ...
OBJECTIVE interactive by dividing students into groups.” O eraame e especially Ifo Camp) studying in K
' h school sat for the Kenya Certifica

>

formal curriculum after -
D) lization that ref - KCSE was
INTRODUCTION they hav... b ’.. : .m..|
- “Now, I pay attention to my class diversity.. some have low vision...and longer than anticipated. .

Dadaab is the largest refugee camp in the world, hosting close to 350,000 refugees; the majority (95%) 1s from
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¢ Inordinately increased student-teacher relationship.

- “Before I went into this program, students were not friendly with me...but now
I have seen that students coming to me in my office in my free time, they come
to me, they bring questions.., and we are now more friendly.”

Figure 2: Dadaab Education Timeline
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Data Source: UNHCR 2016.

Figure 1: Dadaab Refugee Population by Age Bracket

Phone interviews with 25 student-teachers enrolled in the teacher education program in Dadaab refugee
camp who were involved in their teaching practicum.

Interviews were 25-50 minutes long and conducted in English and sometimes in Somali.

Interview questions mainly focused on student teachers’ expectations and experiences as university
students in the program.

All interviews were transcribed using Transana software and later coded and analyzed by the research
team.
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Figure 3: Aerial Photo of Dadaab Camp Source: pressroom.co.ke Flgure 4 Dadaab Umverszty Campus Source Faculty of Education Webszte UBC
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Teaching in a refugee camp is challenging. Classes are large; there are few resources; students have
limited access to textbooks and labs; and teachers have few opportunities for continued education.
Before 2014, Dadaab refugee teachers had no opportunities for teacher education within the Camps.
They taught mainly as they were taught when they were in school themselves. Now in year one of
their teacher education program, the teachers report increased confidence in their teaching, use of
diverse teaching approaches, collaboration with colleagues, and improvement in student
performance. Although these results are promising and add to the long list of ongoing ameliorative
efforts to transform Dadaab education, we wonder how the teachers will be able to sustain such
changes over time!
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Figure 5: Map Showing Dadaab Camp Source: Spiegel Online (www.Spiegel.de)
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